
Nicolas Hurst, 

The Department of Anglo-American Studies,

The Faculty of Letters, The University of Porto.
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The abstract for this talk:

Our local Secondary level students of English deserve something better
in the way of grammar instruction than the tired and wasteful PPP
approach, still seemingly embedded in our locally-produced course
books. This talk will focus on reasons to abandon (banish?) PPP which
would allow us to implement a more content-driven, TBL-derived
approach, which is more appropriate for these young adult learners.



ELT in 2022: Our current state of play …

• Focus on the learner-centred classroom

Classroom dynamics? Motivation? Role of the teacher?

• Focus on ‘new’ (now?) skills in language learning materials & actvities

21st century skills: The 4 “C”s

communication, collaboration, critical thinking & creativity

• Focus on essential conditions so learning can take place: The 3 “i”s

1) input        2) interaction        3) involvement



A reminder about TBL from Jack C. Richards



What [lost?]insights can we employ from TBL?

• It’s a more active style of
learning, likely to produce
deeper, effective learning

• It’s a more natural style of
learning: the Ss focus on task
accomplishment rather than on
‘language as a system’

• It’s a more skills-focused style of
learning, the Ss integrate
reading, speaking, listening &
writing according to need

• The Ss are not expected to
reproduce language, they are
expected to create meaning

• The Ss are required to use their
HOTS (select, connect, create, anlayze, etc.)

more often than their LOTS
(identify, find, describe, etc.)

• The Ss have numerous
opportunities to use their
linguistic, social and ‘soft’ skills
in meaningful contexts



What do we get from published materials?

Let’s have a look at a few examples for what kind of ‘Grammar’ is 
presented to the Ss using a largely traditional P.P.P. pedagogical 
framework …









What do we ask of the published materials?

• Are the materials up-to-date? Interactive? Interesting? Multimedia?

• Do the materials provide exposure to authentic language in bulk?

• Do the materials provide frequent, meaningful opportunities to USE 
the target language?

• Do the materials ‘talk down’ to the Ss? Or give them a ‘voice’?

• Do the materials ‘involve’ the Ss without them feeling they are being 
judged?

• Do the materials require a personal response: enhance the Ss’ 
willingness to communicate



‘Aprendizagens Essenciais’: what do they tell us?

Em relação ao Inglês 10.º ano (B1.1/B1.2),
o aluno deve ser capaz de: compreender as
questões principais, quando é usada uma
linguagem clara e estandardizada e os
assuntos são do seu conhecimento (temas
abordados na escola, nos momentos de
lazer, etc.); lidar com a maioria das
situações que lhe são familiares; produzir
um discurso simples e coerente sobre
assuntos correntes ou de interesse pessoal;
descrever experiências e eventos, sonhos,
esperanças e ambições, bem como expor,
de forma breve, razões e justificações para
uma opinião ou um projeto (Adaptado do
QECR, Escala Global, Nível B1.1/B1.2:
Utilizador Independente; Conselho da
Europa, 2001)

Produção oral

Exprimir-se de forma clara sobre as áreas
temáticas apresentadas; produzir, de forma
simples e breve mas articulada, enunciados
para descrever, narrar e expor informações
e pontos de vista.

Produção escrita

Planificar e elaborar uma atividade de
escrita de acordo com o tipo e função do
texto e o seu destinatário, dentro das áreas
temáticas apresentadas, integrando a sua
experiência e mobilizando conhecimentos
adquiridos em outras disciplinas; reformular
o trabalho escrito no sentido de o adequar
à tarefa proposta.



Nothing specific about grammar
and how to teach it! 

So, let’s stop doing P-P-P style presentations!

• Very teacher-centred from the outset. Little notion of Ss needs or
interests.

• Stop pretending that grammar is ‘neat and tidy’ or even that there
are ‘rules’ for everything!

• Ss should be allowed to “notice” and experiment their understanding
and refine it.

• Recognise and validate the Ss existing knowledge; they’ve been doing
this for years!

• Put the focus on learner agency: if there are doubts use the Ss to do
any explaining/teaching (to each other?).



Let’s move our (grammar) teaching forward:
Learning process needs to be more individualised, personalised to

facilitate “internalisation”: to make grammar “personally meaningful”.

Creative use of the language is vital so Ss can actively manipulate and
explore grammar in a “contextually relevant manner”. Controlled practice
where focus is on form may not even encourage memorization.

“Information gap” or “Opinion gap” or “Truth gap” type activities should
predominate: communication prompted by absence of shared knowledge.

What is the role of the teacher? Encourage Ss gradual “proceduralisation”
of knowledge and “automation” of skills. Provide opportunities for the Ss
to create their own meanings.

[see Hurst, 2010]



Are young adult learners [YALs] so different?



Think about their adolescent brains!

Learning is critical to both prospering
and surviving. The brain’s main
function is to promote survival of the
body. However, rather than
attending to all the incoming stimuli,
the brain filters out about 99% of the
information coming from the senses.
Two factors strongly influence
whether the brain pays attention to
a piece of information:

1. If the information has meaning. 

2. If the information causes an  
emotional response



YALs: social, emotional & intellectual development (5 general)

Authoritarian approaches and judgmental statements should be avoided 
with YALs as they may inhibit discussion and prevent real attitudes from 
finding expression.

YALs require structure and guidance in setting their own, clear objectives and 
limits so they should be involved in the decision-making process.

Provide YALs opportunities for self-appraisal and the development of positive 
attitudes. Self-assessment and self-study should be encouraged. 

Plan learning units (topics and tasks) that focus on wider student issues so 
that YALs can become aware that their doubts/problems are not unique.

YALs should be given the opportunity to examine values and to understand 
the values held by society and the reasons for advancing them, the values 
they hold for themselves and how to respond to conflicts in value systems.



YALs: social, emotional & intellectual development (5 tasks)

Tasks should be designed to be ‘doable’, to enhance YALs self-esteem and 
allow for task accomplishment to be valued.

An action-oriented approach to learning is important. The inclusion of some 
form of movement and/or physical activity is recommended for YALs.

Provide activities (role playing, simulations, socio-dramas) which will allow 
YALs to explore ways of dealing with various situations and the varied 
emotions that may arise. 

YALs should be engaged in learning situations where they can apply skills 
and/or knowledge to solve real-life problems.

Opportunities should be provided for plentiful group work with YALs, to help 
each other to gain a better understanding of individual differences and to 
develop interpersonal skills: the formation of positive peer relationships.



Some concluding remarks
• Our YALs are living (in) a context of change (physiological, social, societal) 

-» construction of self-identity, peer group/family memberships & 
acculturation.

• The subject matter (topic, language to use) must be seen as relevant for 
their now and/or their future: if not, by default, YALs think it’s boring!

• A one size fits all methodology conflicts with YALs’ emergent diversity and a 
desire to encounter new ‘experiences’.

• Demotivation may result from the system’s continual emphasis on 
success/failure within a test-heavy curriculum.

• Provision of choice and space for YALs to be creative is essential. Avoid: it’s 
school, it’s ‘compulsory’.

• English should be taught as a language of opportunity or connectivity, it’s 
not just another school subject!



Thanks for being here!!

Please contact me if you like to discuss any of 
the issues raised in this talk ...

My e-mail:

nrhurst@letras.up.pt

mailto:nrhurst@letras.up.pt

