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The abstract for this talk:

Our local Secondary level students of English deserve something better
in the way of grammar instruction than the tired and wasteful PPP
approach, still seemingly embedded in our locally-produced course
books. This talk will focus on reasons to abandon (banish?) PPP which
would allow us to implement a more content-driven, TBL-derived
approach, which is more appropriate for these young adult learners.



ELT in 2022: Our current state of play ...

* Focus on the learner-centred classroom
Classroom dynamics? Motivation? Role of the teacher?

* Focus on ‘new’ (now?) skills in language learning materials & actvities
21st century skills: The 4 “C”s
communication, collaboration, critical thinking & creativity

* Focus on essential conditions so learning can take place: The 3 “i”s
1) input 2) interaction 3) involvement



A reminder about TBL from Jack C. Richards




What qost?jinsights can we employ from TBL?

*It's a more active style of
learning, likely to produce
deeper, effective learning

*It’'s a more natural style of
learning: the Ss focus on task
accomplishment rather than on
‘language as a system’

* It’s a more skills-focused style of
learning, the Ss integrate
reading, speaking, listening &
writing according to need

* The Ss are not expected to
reproduce language, they are
expected to create meaning

* The Ss are required to use their
HOTS (select, connect, create, anlayze, etc.)

more often than their LOTS
(identify, find, describe, etc.)

* The Ss have numerous
opportunities to use their

linguistic, social and ‘soft’ skills
in meaningful contexts



What do we get from published materials?

Let’s have a look at a few examples for what kind of ‘Grammar’ is

presented to the Ss using a largely traditional P.P.P. pedagogical
framework ...



Grammar

: EXCLUSIVO PROFESSOR
P 1.[ getusedto 2.[ Tusedto
::m b.| _read about space exploration, but now I'm really into it.

ary
< Usad 1) Gat used % (B
1sed:formand uee,

:nnshq " ¢. John ____ playing video games with his friends
woeking: b,

c:ﬁm‘ﬁwg: i during the weekend.

2aTh2e2d 1.[ Jusedto 2.[ Jisusedto

@ vriov d. It's no surprise that Raquel won a prize for

Powa her invention! We ____ her great ideas back

Point™
Lsad o/ Getusad to ! Be
wsadto

Ward®
GN41:Used 10/ Getemed
tol Beusedio

Z
Used To " Get Used To - Be Used To st Aol N
Taylor used to read the book The Radioactive Boy Scout. :
Raquel got used to seeing her family and neighbours cooking outdoors. .
Some students are used to receiving scholarships to pursue their studies.
L
) Used to 2 Getused to Be used to
to talk about past habits and to talk about the process of 1o talk about familiar states and
states which no longer happen becoming familiar with something activities which are no longer new
in the present or strange
—
Subject + used to + Inf, Subject + get used to + noun phrase Subject + be used to + noun phrase or
or verb (-ing form) verb (~ing form)
a fo"?‘l’:;' didnot{GidnY +use . ised with past (got used ol can beused with past was /were used
present (get / gets used to), and to), present (am /is /are used to) and
) Did+ subject +useto+Inf.?  future tenses (will gat used to) future tenses (will be used to)
-
e used to pretend we were Thanks to technology, we got used to Noviadays, children are used to playing
astronavts when we were children,  checking our email when we wake up. video games in their free time.
i Complete the gaps with the verbs in the correct tense.
a. It took me a long time to get used to (work) with this new software.

b. We usad to

¢. In the future, we will get used to
d. In the past, people were used to

e. My mother has an electric car, but she usad to

B3 Choose the correct option.

a. They are moving to New York next week,

Will they ___ living there?

1. |getusedto

when we were at school together!
2.[ usedto

1.[ |wereusedto

2. |didntuseto

(do) a lot of experiments in science classes last year.

(have) a robot serving us lunch at scheol.
____(live) without electricity and tap water.
(drive) a diesal van before that.




will and going to
| can make predictions, plans, offers and promises.

1 Describe the photo. How do you think the girl is feeling? 5 Complete the second part of the dialogue with the correct
- . form of will or going to. Whe do you think will be more
2 Read and listen to the dialogue. successful in the future?

Toby Hi, Mia. Is anyone sitting Mia  Here's your umbrella.
here? Toby Thanks. Well?'Are you going to tel (you / tell) me
Mia  Hi, Toby. No. Sit down, I'll about the interview?
mowe my bag. Mia | gotthe job!|? (start) on 1 August!
Toby Thanks. Are you OK? You It's just for the summer.
look a bit anxious. Toby ‘What? (you / do} after that?
Mia  I've got a job interview in Mia 14 (study) maths at university.
twenty minutes. Then 1% (get) a job in finance.
Toby Ohtlwon't chat, then, That's the plan.
| promise! Toby Why finance?
Mia  It's OK. 'm going to leave Mia itpayswell. Mysalary® ___ (be)quite
soon anyway., | need to high.
walk to Hill Top Road. Toby Doyouthinkit’ ____(be) rewarding?
sitfar? Mia | don't know, Toby. At the mement, I'm more
Toby Mot really. it'll take about interested in being successful.
ten minutes. Toby Me too. That's why1? {nct do} a
Mia  Oh no. Look at that rain! degree.
I'm going to get wet! Mia idon'tthinkyou® _ (get)avery good
Toby VIl lend you my umbrella. job without a degree.
Mia  It's OK. I'll call 3 taxi. Toby 1® [nct apply) for a job.
Toby Thereisn't time for that. o (start) my oan business.
Here, take it. Mia  What kind of business?
Mia  Thanks. I'l give it back Toby A web-based marketing company. | predict
later. Where will you be? 2 (be) a millionaire before I'm 25!
Toby Il wait here for you. Mia  Really?
Cood luck! Toby it® {not be) easy. But I'm confident.

Mia WEﬁ. good fuck!

6 Listen and check your answers. How is the word to
pronounced in going to?

3 Read the Learn this! box, Then find all the examples of will
and going to in the dialogue in exercise 2.

LEARN THIS! will and going to

; e LOOK ouT!
@ a For predictions, we use:

- Fodte 3 ] Wecan make predictions and plans more certain or
1 going t:ewhcn the prediction is based en what vee can * uncertain by adding definitely o probably. Pay attention
:24'("1;1;:{. louds! There's acing to be a storm to the position of the adverb.
at those clouds! There's going to be a storm i S U ey ;
2 willwihen the prediction is based on what we know or [l definitely / probably apply for a summer job.

is just a guess. | definitely / probably won't earn very much.
| [don't) think the weather vill be warmer next menth. Im definitely / probably {not) going to travel.

‘ b For plans, we use;

‘ 1 gaing to when we have already decided what to do. 7 Read the Look out] box. Then make notes about your awn
I'tm geing to stay in tonight, Ive got the DVD reach future. Write down:

2 will when v are deciding what to do as we speak.
Somebody’s at the door. 1l see who it is
¢ For offers and promises, we use will.
Il phonie you later. | won's forget.

3 job you will probably do seme time in the future,

a job you will definitefy never do.

something you're probably going to eat this evening,
something you're definitely not going to do this evening.
something you're probably going to buy scen.

2 place you will probably visit this year.

4 Match each example of will and going to in the dialogue
with a rulein the Learn this! box, 8 SPEAKING Work in pairs. Talk about your plans and

T — predictions from exercise 7. Use will and going te.
ge 132

1l probably saork in a café some time in the future, |

I'll probably wiork in my parents’ shop. |

Unit$ Ambition
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Grammar
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First conditional

1 can taik about a future situation and its consequences.

1 Describe the photo. What is the job of the man on the
right? Use the words below to help you.
- s

button

lift closelv) operate{v)

open{v) pi

2 Read the text and check your answer to exercise 1. What
other jobs do you think might disappear in the future?

A hundred years ago, every lift had an operator who
stopped the lift at the different floors, and opened and
closed the doors. That job no longer exists because lifts
are now automatic. Which jobs that people do today will

= disappear becanse of technology? Most people book their
- holidays online. If this trend continues, travel agents will =
wa" probably b V. Self-service check-outs -t
at supermarkets are becoming very common, and so are %

antormated toll booths on motorways. Many people now read
- the news online. If newspapers disappear entirely, we won't

v ’ need newsagents, And what will happen if everyone learns
=== qnline instead of in a ¢} ? Teachers might disappear!

—

3 Look at the highlighted first conditional sentence in the
text in exercise 2, and read the L= this! box below.
Complete rule a with present simple and will + verb. Then
find two more examples in the text.

LEARN THIS! First conditional

) @ We use the first conditional to predict the result of

s an action. We use the? to describe the
action, and * to describe the result.

Ifl get the | have to move to New York

b The jf clause can come before or after the main clause.
If it comes after, we don’t use a comma.
| won't take the jobif it isn't challenging enough.

m Units Ambition

4 Match the two halves of the sentences.

1 Pecple will no longer need guidebooks _

2 If people can find flats and houses online,

3 We won't need switchboard operators

4 If there arent any schools,

5 Teenagers won't get jobs delivering papers

a will we need teachers?

b if they use tourist information websites,

¢ ifall companies use automated telephone systems,
d if newspapers only appear in digital form.

e wewon't need estate agents.

o Grammar Buidder SD page 132
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Complete the first conditional sentences. Use the present
simple or the will form of the verbs in brackets.

11 (quit) my job if | (not get) a pay
rise.

2 Ifyou _(be} confident, | think you
{do) well in the interview.

31 (lockfor) 2 jobin finance if |
{pass) all my exams.

4 Ifyou {not go) to university, you =
[not earn) as much money.

S You {be} much happier if you -
{find) 2 less stressful job,

6 If my computer _{golwrong, you

(fix) it for me?

6 Complete the email. Use the correct form of the verbs in
brackets,

Too perredamad.com

Hi Pigrre,

Tharks for your email. | am well, thsrks, but very busy at the
moment &s | hava school axams nat month. Im sura |

§ {pass)if 12 __ [work) hard, bt | want to da
relhy web, ¥i* ___lgethvop grades, 1% lapply)
to study science gt the Universiy of London. If my merks

3 (nat be) sa gaed, | ¢ [probebiy / go) 0
anather unversiy — mayba Shaffield.

If1? _Ihave) time, 1*___ {emaill you 2gan before
theexams, ¥1°__ (not have) me, 170 iba) in
touch S00n after, Anyway, | still hope to came and see you in Pars
in Avgust. If 1® [find) 2 well-peid summer job, |

2 _ (e able to) afford the plana tcket. Fingers crossed!
Love, Emma

7 SPEAKING Work in pairs. Ask and answer the questions,

What will you doiif

T you lose your mobile phone?

2 it rains all day on Saturday?

3 you get good marks in your final exams?

4 you don't feel well tomorrow morning?

5 you forget to do your homework at the weekend?
6 you can't sleep tonight?

What will you do if you lose your motile phone?

I'll buy ancther one. What will you do?



What do we ask of the published materials?

* Are the materials up-to-date? Interactive? Interesting? Multimedia?
* Do the materials provide exposure to authentic language in bulk?

* Do the materials provide frequent, meaningful opportunities to USE
the target language?

* Do the materials ‘talk down’ to the Ss? Or give them a ‘voice’?

* Do the materials ‘involve’ the Ss without them feeling they are being
judged?

* Do the materials require a personal response: enhance the Ss’
willingness to communicate



‘Aprendizagens Essenciais’: what do they tell us?

Em relacdo ao Inglés 10.2 ano (B1.1/B1.2),
o aluno deve ser capaz de: compreender as
guestoes principais, quando é usada uma
linguagem clara e estandardizada e os
assuntos sao do seu conhecimento (temas
abordados na escola, nos momentos de
lazer, etc.); lidar com a maioria das
situacdes que |lhe sao familiares; produzir
um discurso simples e coerente sobre
assuntos correntes ou de interesse pessoal;
descrever experiéncias e eventos, sonhos,
esperancas e ambicoes, bem como expor,
de forma breve, razoes e justificacoes para
uma opiniao ou um projeto (Adaptado do
QECR, Escala Global, Nivel B1.1/B1.2:
Utilizador Independente; Conselho da
Europa, 2001)

Producao oral

Exprimir-se de forma clara sobre as areas
tematicas apresentadas; produzir, de forma
simples e breve mas articulada, enunciados
para descrever, narrar e expor informacoes
e pontos de vista.

Producao escrita

Planificar e elaborar uma atividade de
escrita de acordo com o tipo e funcao do
texto e o seu destinatario, dentro das areas
tematicas apresentadas, integrando a sua
experiéncia e mobilizando conhecimentos
adquiridos em outras disciplinas; reformular
o trabalho escrito no sentido de o adequar
a tarefa proposta.



Nothing specific about grammar
and how to teach it!

So, let’s stop doing P-P-P style presentations!

* \Very teacher-centred from the outset. Little notion of Ss needs or
interests.

e Stop pretending that grammar is ‘neat and tidy’ or even that there
are ‘rules’ for everything!

* Ss should be allowed to “notice” and experiment their understanding
and refine it.

* Recognise and validate the Ss existing knowledge; they’ve been doing
this for years!

* Put the focus on learner agency: if there are doubts use the Ss to do
any explaining/teaching (to each other?).



Let’s move our (grammar) teaching forward:

®| earning process needs to be more indjvidualised, personalised to
facilitate “internalisation”: to make grammar “personally meaningful”.

®Creative use of the lapguage is vital so Ss can actively manjpulate and
explore grammar in a “contextually relevant manner”. Controlled practice
where focus is on form may not even encourage memorization.

®» “Information gap” or “Opinion gap” or “Truth gap” type activities should
predominate: communication prompted by absence of shared knowledge.

= \Vhat is the role of the teacher? Encourage Ss%radual “proceduralisation”
of knowledge and “automation” of skills. "Provide opportunities for the Ss

to create their own meanings.
[see Hurst, 2010]



Are young adult learners [vaLs] so different?




Think about their adolescent brains!

Patricia Wolfe

Brain
Mattersh -

"‘H\l ’H Resear
Cl 1\\10)1111 Ct1C

Learning is critical to both prospering
and surviving. The brain’s main
function is to promote survival of the
body. However, rather than
attending to all the incoming stimuli,
the brain filters out about 99% of the
information coming from the senses.
Two factors strongly influence
whether the brain pays attention to
a piece of information:

1. If the information has meaning.

2. If the information causes an
emotional response



YALS: social, emotional & intellectual development (s general

Authoritarian approaches and judgmental statements should be avoided
with YALs as they may inhibit discussion and prevent real attitudes from
finding expression.

YALs require structure and guidance in setting their own, clear objectives and
limits so they should be involved in the decision-making process.

Provide YALs opportunities for self-appraisal and the development of positive
attitudes. Self-assessment and self-study should be encouraged.

Plan learning units (topics and tasks) that focus on wider student issues so
that YALs can become aware that their doubts/problems are not unique.

YALs should be given the opportunity to examine values and to understand
the values held by society and the reasons for advancing them, the values
they hold for themselves and how to respond to conflicts in value systems.



YALs: social, emotional & intellectual development (s tasks)

Tasks should be designed to be ‘doable’, to enhance YALs self-esteem and
allow for task accomplishment to be valued.

An action-oriented approach to learning is important. The inclusion of some
form of movement and/or physical activity is recommended for YALs.

Provide activities (role playing, simulations, socio-dramas) which will allow
YALs to explore ways of dealing with various situations and the varied
emotions that may arise.

YALs should be engaged in learning situations where they can apply skills
and/or knowledge to solve real-life problems.

Opportunities should be provided for plentiful group work with YALSs, to help
each other to gain a better understanding of individual differences and to
develop interpersonal skills: the formation of positive peer relationships.



Some concluding remarks

* Our YALs are living (in) a context of change (physiological, social, societal)

-» construction of self-identity, peer group/family memberships &
acculturation.

* The subject matter (topic, language to use) must be seen as relevant for
their now and/or their future: if not, by default, YALs think it’s boring!

* A one size fits all methodology conflicts with YALs” emergent diversity and a
desire to encounter new ‘experiences’.

* Demotivation may result from the system’s continual emphasis on
success/failure within a test-heavy curriculum.

* Provision of choice and space for YALs to be creative is essential. Avoid: it’s
school, it’s ‘compulsory’.

* English should be taught as a language of opportunity or connectivity, it’s
not just another school subject!



Thanks for being here!!

Please contact me if you like to discuss any of
the issues raised in this talk ...

My e-mail:

nrhurst@letras.up.pt



mailto:nrhurst@letras.up.pt

